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Lessons learned from studies on 
previous second generations for 
the education of recently arrived 
refugee learners



Immersion is better than 
separation

• Time spent  in  separate c lasses for  learn ing the 
host  country ’s  language should be l imi ted to  a 
min imum per iod of  t ime – depending on age and 
grade.  

• In tegrate newly arr ived learners f rom the s tar t  or  
once there is  a  bas ic  knowledge of  the host  
language

• Socia l  env i ronment of  nat ive-speaking peers is  
an impor tant  e lement  for  speeding-up the 
learn ing process.  

• Immers ion requi res in formed concepts,  
accompaniment  and suff ic ient  personnel .



It is more likely for refugee
learners to stay than to return: 
Invest in their future

• Every per iod of  t ime not invested in chi ldren’s 
educat ion is wasted t ime wi th impl icat ions for 
even higher costs and efforts at  later stages. 

• Many chi ldren and fami l ies wi l l  s tay for good.

• The element of  costs and efforts is not ‘only ’ 
re levant for the chi ldren themselves but also 
for the countr ies they came to.



The phenomenon of migration 
is most probably not temporal

• There wi l l  most  l ike ly  be a constant  in f lux of  
ch i ldren of  very d iverse backgrounds and legal  
s tatuses a lso in  the years to  come.

• For  th is  in f lux adequate inst i tu t ional  responses 
are needed.

• The chal lenge is  to  advance f rom the ad-hoc-
measures taken in  react ion to  the immediate 
emergencies to  more permanent s t ructures and 
concepts that  presume h igh levels  of  
heterogenei ty  in  c lassrooms as the most  l ike ly  
normal i ty  o f  schools  a lso in  the fu ture.



Education does not end at age 
16 or 18

• ‘Late b loomers ’ ,  i .e .  s tudents who only  towards or  a f ter  
the end of  compulsory educat ion d iscover  the i r  
ambi t ions and poss ib i l i t ies,  tend to  be more f requent  
among immigrant  ch i ldren than the i r  nat ive-born peers.

• There may be good reasons for  educat ional  careers 
gain ing momentum only  at  la ter  s tages.  

• Step-by-step careers in to h igher educat ion can a lso be 
a va l id  a l ternat ive to  s t ra ight  pathways v ia  academic 
t racks.

• Whi le  the age l imi ts  for  compulsory educat ion are 
f requent ly  not  appl ied too s t r ic t ly  in  ongoing 
educat ional  t ra jector ies,  they can make qui te  a 
d i f ference when newly arr ived youth are p laced in to the 
ex is t ing system or  denied access at  a l l .



Foreigners’ and asylum legislation 
should not overrule perspectives of 
education and work

• Throughout  the past  decades,  fore igners ’ and 
asy lum laws were regular ly  powerfu l  enough to 
represent  ser ious obstac les to  educat ional  
perspect ives and poss ib i l i t ies for  work.  

• At  the same t ime,  a l l  dest inat ion countr ies of  
re fugees and immigrants in  Europe are in  need 
of  young people – as labour force,  as fu ture 
h igh-sk i l led ta lents ,  and as taxpayers.

• Offer ing a res idency s tatus on the basis  of  
hav ing found access to  vocat ional  t ra in ing or  to  
h igher educat ion can be considered a t r ip le-win 
s i tuat ion.  



Minors of age have a universal 
human right to education

• Chi ldren’s r ight  to  educat ion is  independent f rom thei r  
s tatus,  background and current  country of  res idence.

• Immediate access to  educat ion should be granted as 
soon as poss ib le  af ter  the arr iva l

• Refugee chi ldren cannot  be offered ‘second c lass-
educat ion’ ,  but  they must  receive the suppor t  needed to 
succeed,  and must  be protected f rom discr iminat ion.

• Access to  schools  must  a lso be guaranteed for  ch i ldren 
wi thout  any legal  s tatus:  schools  must  be exempted 
f rom any obl igat ion to  report  them and the i r  fami l ies to  
the immigrat ion author i t ies.



Examples of promising practices of 
holistic refugee education in 
Europe (the Netherlands and 
Germany)



Language Friendly School (LFS), Rutu 
Foundation for Intercultural 
Multilingual Education, Amsterdam, 
the Netherlands

• Aims to address the increasing mul t i l ingual ism 
present  in  schools  and soc iet ies due to 
migrat ion f lows.  

• In  LFSs,  a l l  languages spoken by s tudents,  
parents,  and other  school  s takeholders are 
welcomed and valued.  

• Bot tom-up whole school  approach that  is  
ad justed to  the context  o f  the school  by 
developing a language p lan that  involves a l l  
school  members ( i .e . ,  s tudents,  teachers,  and 
the rest  o f  the school  s taff )  for  an inc lus ive and 
language f r iendly  learn ing envi ronment for  a l l  
s tudents.  



Commitments of LFSs

To not prohibit, 
discourage or punish 

the use of other 
languages at school.

To not prohibit or 
discourage parents 

to use own 
languages at school.

To not advise 
parents to use a 

different language at 
home with their 

children.

To nominate a 
Language Friendly 
School Coordinator.

To develop a 
Language Friendly 

School plan together.

To not allow 
exclusion or bullying 
around languages, 
dialects or accents.





Holistic elements of LFS



Praxiserprobung für
geflüchtete Jugendliche
(Practical Learning for Refugee 
Youth, PE), Berlin, Germany

Young refugees aged between 15 and 
20 for  whom nei ther  the cont inuat ion of  
a  welcome c lass or  the enro lment  in  a 
mainst ream secondary school  set t ing 
appear as promis ing oppor tuni t ies 
(based on students ’ pr ior  educat ion,  
German language competences,  
advanced age of  ar r iva l  in  Germany 
(between 14 and 20-years-o ld at  the 
beginning of  the i r  a t tendance of  the 
welcome c lass)  and/or  other  factors.



Goals of PL

• To offer  a  targeted way of  prepar ing s tudents for  the i r  
t rans i t ion in to vocat ional  t ra in ing and work > 
opportuni t ies of  learn ing and pract ica l  in t roduct ions in  
school  and companies through methods of  “Product ive 
Learning”  

• Combinat ion of  learn ing in  school  wi th  pract ica l  work 
in  companies.  

• Learning and teaching in  school  are s t rongly  based on 
the exper iences gathered through the pract ica l  work.

• Faci l i ta tes learn ing for  s tudents who have d i f f icu l t ies 
in  fo l lowing c lassroom-based teaching methods.  



Elements of PL

Orientation stage: 6-8 weeks are 
dedicated to adjusting to the 

structures, build groups, provide 
individual counselling and 

identify practical learning places.

Language and practical learning: 
3 days a week are dedicated to 

learning in practical learning 
spaces such as companies and 
institutions and 2 days a week to 

learning in the classroom. 

To foster systematic language 
learning, the activities and 

communication happening in 
practical learning places are 

used for learning and practicing 
German language competences.

Individual learning plans: 
Learning goals are identified, 

and students’ future educational 
and professional pathways are 
planned jointly with educators 

and students.

Social and cultural integration: 
Promoted through sessions 

where students reflect in groups 
on practical and personal 

experiences, e.g., concerning 
values, norms, democracy, and 
laws foster social and cultural 

integration.

Support of the teachers and
educators: Provided through 

training and guidance 



Holistic elements of PL



Patenschaftsprogramm (Buddy-
Programme), Stiftung Bildung, 
Germany

• Young people between 4 and 19-years-o ld.

• Buddy team par tnerships involve ch i ldren,  young 
people,  fami l ies,  k indergartens,  schools  (welcome 
c lasses and mainst ream c lasses)  and sponsor ing 
associat ions.

• Buddy teams do a var ie ty  of  act iv i t ies together:  learn 
German language together,  do f ree- t ime t r ips,  s tudy 
for  school  as a team, share every-day act iv i t ies,  do 
spor ts or  p lay,  go the theatre or  movie theatre,  p lay 
music ,  or  ce lebrate fest iv i t ies together.

• A contact  person of  the St i f tung Bi ldung is  avai lab le 
for  each buddy team.

• St i f tung Bi ldung offers  superv is ion,  seminars,  and 
in format ion events to  support  the teams.



Holistic elements of Buddy Programme
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